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 ˙ÈÓˆÚ ˙ÂÏÏÂÁ—

¯˙ÂÈ· ·ÂË‰ ‡·Ó‰ ÈÂÈˆ·ÈËÂÓ‰ ·ÈÎ¯Ó‰

ÈÓ„˜‡ ÚÂˆÈ· Ï˘

˘¯‰ Î¢ı

Ó‡Ó¯ Ê‰ ÈÒ˜Â¯ ¯˜Ú ˙‡Â¯ËÈ ·ÒÈÒÈ ·Â˘‡ ˙ÙÈÒ˙ ‰ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙∫ ‰‚„¯˙ ‰ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙¨ ˘È
ÓÓ„È ˙ÙÈÒ˙ ‰ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙¨ Ó˜Â¯Â˙ ‰‡ÈÙÂ¯ÓˆÈ‰ ÏÚÈ·Â„ ˙ÙÈÒ˙ ‰ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙¨ ‰˜˘¯ ·È‰
Ï·ÈÔ ‰ÎÂÂ‰ ÚˆÓÈ ̇·ÏÓÈ„‰ Â‰È˘‚ÈÌ ‡˜„ÓÈÈÌ Â‰˘ÙÚ˙‰ ÚÏ ‰ÎÂÂ‰ ÚˆÓÈ ̇ÂÚÏ ·ÈˆÂÚÆ ‰Ó‡Ó ̄ÈÒ˙ÈÈÌ
·Ò˜È¯˙ ˘È ÎÈÂÂÈ ÓÁ˜¯ ÂÒÙÈÌ ·Â˘‡∫
ÁÂÏÏÂ˙ ÚˆÓÈ˙ Ó˜ˆÂÚÈ˙ ÂÁÂÏÏÂ˙ ˜ÂÏ˜ËÈ·È˙Æ

˙ÈÓˆÚ ˙ÂÏÏÂÁ Æ± (Self Efficacy) — ‰ËÈÏ˘Â ËÂÙÈ˘ ¨‰Î¯Ú‰ ÍÈÏ‰˙

ÁÂÏÏÂ˙ ÚˆÓÈ˙ ‰È‡ ‡ÓÂ‰ ·ÈÎÂÏ˙Æ ‰È‡ ‰Â‚„¯‰ Î¢ ‡È˘È Ï‚·È ÈÎÂÏ˙ Ï·ˆÚ Ó˘ÈÓÂ˙ ‡˜„ÓÈÂ˙¢
©Bandura, 1986; 1977; Schunk,1989. p. 70®¨ Î¢ ‰Ó˜˘¯ ·ÈÔ È„Ú ÏÙÚÂÏ‰¢
©Bandura, 1986®¨ Î¢ ÈÎÂÏ˙ Ï‰˘È‚ ÓË¯Â˙ ‡Â    ˘˙·È‡ Ï˙Âˆ‡‰
ÓÒÂÈÈÓ˙¢ ©Bandura, 1986: Kanfer & Ackerman, 1989®Æ ‰‚„¯‰ ÊÂ ‰Â¯Á·‰ Ï¢ 
Ï‡¯‚Ô ÂÏ·ˆÚ ÙÚÂÏÂ˙ ̈‰„¯˘Â ̇Î„È  ·ÒÈËÂ‡ˆÈÂ ̇˘ÂÂ˙¢ ©Bandura, 1995® Â¢

 ·„¯È˘Â ̇Ó˘ÈÓ‰¢ ©Bandura,

1990a, p. 316®Æ ‰‚„¯‰ ‡Á¯Â‰ ÊÂ¨ ‰Ó„‚È˘‰ ‡˙ ‰˙‰ÏÈÍ ‰Á˘È·˙È¨ ÓÎÈÏ‰ ‡˙ ˜Â„ÓÂ˙È‰Æ
ÁÂÏÏÂ ̇ÚˆÓÈ ̇‰È‡ ˙‰ÏÈÍ ˘Ï ‰Ú¯Î‰ ̈˘ÈÙÂË Â˘ÏÈË‰ ̈˘·ÒÂÙÂ Âˆ ̄‡ÂÓ„Ô (appraisal) ̈‰˜Â·Ú ̈‡ÈÍ
‡„Ì ÁÂ˘·¨ Ó¯‚È˘ ÂÓÙÚÈÏ ‡˙ ÚˆÓÂÆ ÏÎÔ ‰È‡ ˙Â¯Ó˙ ·‡ÂÙÔ Ó˘ÓÚÂ˙È ÏÓÂËÈ·ˆÈ‰ ‰‡Â˘È˙ Ï‰˘È‚
‰È˘‚ÈÌÆ ÁÂÏÏÂ ̇ÚˆÓÈ ̇ÓÂÚ¯Î ̇ÏÙÈ ·ÈˆÂÚ ̈ÂÎÍ ÈÎÂÏ‰ Ï‰ÂÂ ̇‚Â¯Ì ÒÈ·˙È ·˙Ù˜Â„ ‡˜„ÓÈ ©Campillo

& Pool, 1999; Eden, 1996; Zimmerman, 1995®Æ ÈÈ˙ÎÔ ̈˘‰ÙÂËˆÈ‡Ï ̈˘È ̆·‰ ÏÁÂÏÏ ˘ÈÂÈ ̈‰Â‡
‰ÒÈ·‰ Ï‰Ú„Ù‰ ‰Ó˜Â·Ï˙ ˘Ï ‰ÓÂ˘‚ ¢ÁÂÏÏÂ˙¢ ÚÏ ‰ÓÂ˘‚ ¢ÓÒÂ‚ÏÂ˙¢¨ ‰Ó˜Â·Ï ·ÙÈ ÓÂ¯ÈÌ¨ Ó‡ÓÈÌ
Â˙ÏÓÈ„ÈÌ ·˘„‰Æ

˙ÈÏÏÎ ‰ÂÎ˙ Â‡ ˙ÈÙÈˆÙÒ ‰Èˆ‡ÂËÈÒ ÈÂÏ˙ ÍÈÏ‰˙ ∫˙ÈÓˆÚ ˙ÂÏÏÂÁ Æ≤

ÁÂÏÏÂ ̇ÚˆÓÈ ̇˙ÙÒ ̇ÏÙÁÂ ̇·˘È ÓÓ„ÈÌ ÚÈ˜¯ÈÈÌ ̈‰Ó˘Ó˘ÈÌ ·ÒÈÒ Ï˙ÎÂÔ ˘ÈËÂ ̇ÏËÈÙÂÏ  ÂÏ‰Â¯‡‰∫
Î˙ÏÂÈ˙ ÒÈËÂ‡ˆÈ‰ ÒÙˆÈÙÈ˙ ©state® ©Bandura, 1986, 1997; Sallis & Hovel, 1990; Schunk,
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1997; Zimmerman, 1995® ÂÎ˙ÎÂ‰ ÎÏÏÈ ̇‡Â ˜·ÂÚ‰ ©trait® ©Barone, Maddux & Snyder, 1997;

Maddux, 1995; Maddux, Stanley & Manning, 1987®Æ
ÓÓ„ ¯‡˘ÂÔ ˜˘Â¯ Ï˙ÙÈÒ‰ ‰Ó‚„È¯‰ ÂÓÂ„„˙  ©situation

specific®Æ È˘ Ï‰ ·ÒÈÒ ‚ËÈ ·ÈÂÏÂ‚È ‰Ó‡Ù˘ ̄Ï‡„Ì ÏÙ˙Á‰ ̈‡Í ‰È‡ ‡È‰ ˙ÎÂ‰  ‡È˘ÈÂ˙È˙ ÎÏÏÈ˙
©Bandura, 1997; Schunk, 1997; Zimmerman, 1995®¨ ‡Ï‡ ˘ÈÙÂË ‡È˘È ˘Ï ÈÎÂÏ˙¨ ‰ÏÂÓ„ Ï·ˆÚ
ÙÚÂÏ‰ ·ÒÈËÂ‡ˆÈ‰ ÒÙˆÈÙÈ˙∫ ‡ÓÂÂ˙ ·ÈÎÂÏ˙ Ï‰Â‚ ÓÎÂÈ˙ ÈÎÂÏÂ˙ Ï‰ÈÂ˙ ˘ÂÂ˙ Ó‡ÓÂÂ˙ ·ÈÎÂÏ˙
ÏÙ˙Â ̄·ÚÈÂ ̇·Ó˙ÓËÈ˜‰ ©Schunk, 1997® ̈‡Í ·˙ÂÍ ˙ÁÂÌ ‰Ó˙ÓËÈ˜‰ ÈÎÂÏÂ ̇Ï‰ÈÂ ̇˙ÙÈÒÂ ̇ÁÂÏÏÂ˙
„ÂÓÂ ̇·‰„Ò‰ Â·‡Ï‚·¯‰Æ ‰ÓÂ˘‚ "Magnitude of Self Efficacy" ©Maddux, Stanley & Manning,

1987; Barone & Maddux & Snyder 1997®¨ ÓÁ„„ ÈÂ˙¯ ‡˙ ˙ÏÂ˙‰ ·ÒÈËÂ‡ˆÈ‰ ‰ÒÙˆÈÙÈ˙Æ ‰Â‡
Ó˙ÈÈÁÒ ÏÓÒÙ ̄ˆÚ„ÈÌ ©steps® ˘Ï ‡ÓÂÂ ̇ÁÂÏÏÂ˙ ̈˘‡˘ÈÌ Ó‡ÓÈÈÌ ˘‰Ì ÓÒÂ‚ÏÈÌ Ï·ˆÚÆ ‡„Ì ÈÎÂÏ
Ï‰‡ÓÈÔ¨ ˘‰Â‡ ÈÎÂÏ Ï·ˆÚ ÙÚÈÏÂ˙ ÓÒÂÈÈÓ˙ ·‰ˆÏÁ‰ ·ÚÂˆÓ‰ ©strength® ‚·Â‰‰ ·˙‡È ‡Á„ ©Ï„Â‚Ó‰¨
Î˘‰Â‡ ÏÂÓ„ ‡ˆÏ ÓÂ¯‰ ÓÒÂÈÌ®¨ Â·ÚÂˆÓ‰ ‡Á¯˙ ·˙‡È ‡Á¯¨ Î˘‰Â‡¨ Ï„Â‚Ó‰¨ ÏÂÓ„ ‡ˆÏ ÓÂ¯‰ ‡Á¯
©Bandura, 1986; Barone & Maddux & Snyder, 1997®Æ ÓÈ„˙ ‰ÒÙˆÈÙÈÂ˙¨ ˘·‰ ÚÂˆÓ˙ ‰ÁÂÏÏÂ˙
Ó„„˙ ÂÓÂ‚„¯˙¨ ˙ÏÂÈ‰ ·‡ÂÙÈ ‰Ó˘ÈÓ‰ Â‰ÒÈËÂ‡ˆÈ‰ Â·ÓÈ„˙ ‰‰ÎÏÏ‰ ‡Â ‰È·ÂÈ¨ ˘‡„Ì ˜Â·Ú ÏÓ„Â„
‡Â˙‰ ©Bandura, 1997®Æ
ÓÓ„ ˘È ˜˘Â¯ Ï˙ÙÈÒ‰ ‰Ó‚„È¯‰ ‡˙ ©generality of self efficacy®Æ ˙ÎÂÂ˙
ÎÓÂ ‰Ú¯Î‰ ÚˆÓÈ˙ ‡Â ˙ÙÈÒ˙ ‰ÚˆÓÈ ©self-esteem, self-concept® ˙ÙÒÂ˙ ·„¯Í ÎÏÏ Î˙ÎÂÂ˙
˜·ÂÚÂ˙ ©trait constructs®Æ ‰ÓÁ˜¯ ‰¯· ˘Ú˘‰ ·Â˘‡ Ó¯‡‰¨ ˘Ó„È„˙ ÁÂÏÏÂ˙ Î˙ÎÂ‰ ÎÏÏÈ˙ ‡Â
Î˙ÎÂ‰ ˜·ÂÚ‰ ‡È‰ ÓÒÃÙ˜˙ ‰·‰ ¯·‰ ÚÏ ÁÂÏÏÂ˙ ÚˆÓÈ˙ ·Óˆ·ÈÌ ‡Â ·˙ÁÂÓÈÌ ÒÙˆÈÙÈÈÌ
©Bandura,1990a; Baron, Maddux & Snyder, 1997; Maddux, 1995; Pajares & Schunk, 1999®Æ
ÊÂ ‰ÒÈ·‰¨ ˘ÁÂÏÏÂ˙ ÚˆÓÈ ̇ÓÂ‚„¯ ̇ÂÓ„„˙ ·„¯Í ÎÏÏ ·˜ÂË˜ÒË Î‰˙‰‚Â˙ ÒÙˆÈÙÈ˙Æ ÓÚË ÈÒÈÂÂ˙
ÓÁ˜¯ÈÈÌ Ú˘Â Î„È Ï‰˘ÙÈÚ ÚÏ ÁÂÏÏÂ˙ ÎÏÏÈ˙ ·‰˘ÂÂ‡‰ ÏÈÒÈÂÂ˙¨ ˘Ú˘Â Î„È Ï‰˘ÙÈÚ ÚÏ ÁÂÏÏÂ˙
ÚˆÓÈ˙ ÒÙˆÈÙÈ˙ ©Eden, 1996®Æ ‰‰Á‰¨ ˘ÁÂÏÏÂ˙ ÚˆÓÈ˙ È˙˙ Ï‰ÎÂÂ‰ ÂÏ˘ÈÂÈ Â‰È‡ ‡È‰ ‡ÙÈÂÔ
‡È˘ÈÂ˙È ˜·ÂÚ ̈ÓÚÂ‚ ̇·ÓÂ„Ï ‰˜Â‚ÈËÈ·È≠Á·¯˙È ‰ÎÏÏÈ ÂÓ˘Â„¯ ̇ÏÏÂÓ„ ·˙ÎÈÂ ̇‰˙Ú¯·Â ̇ÁÈÂÎÈÂ˙Æ
‡ÎÔ È˘Ô ¯‡ÈÂ˙ ÓÁ˜¯ÈÂ˙ Ï˘ÈÂÈÈÌ ·ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙ ©Schunk, 1994; Schunk & Ertmer, 2000®Æ
‰‰Ò˙ÎÏÂ˙ ·ÁÂÏÏÂ˙ ÚˆÓÈ˙ ÎÒÙˆÈÙÈ˙¨ ‡ÈÔ Ù¯Â˘‰ „ÁÈÈ˙ ‰‰ÎÏÏ‰ ‰‡Ù˘¯È˙ ˘Ï‰Æ ÓÁ˜¯ÈÌ Ó¯‡ÈÌ¨
˘ÁÂÏÏÂ ̇ÚˆÓÈ ̇·‰˙‰‚Â ̇ÒÙˆÈÙÈ ̇·˙ÁÂÌ ÓÒÂÈÌ ÈÎÂÏ‰ Ï‰ÈÂ ̇ÓÂÎÏÏ ̇Ï‰˙‰‚Â ̇‡Á¯ ̇·ÒÈËÂ‡ˆÈÂ˙
„ÂÓÂ˙∫ ©Bandura, 1986, 1997; Bandura, Adams & Beyer, 1977; Bandura, Jeffery & Gajdos,

1975; Eden, 1996; Maddux, 1995; Maddux, Stanley & Manning, 1987®Æ ‰Ú·¯‰ ÈÎÂÏ‰ Ï‰˙¯Á˘
·Óˆ·ÈÌ ‰·‡ÈÌ∫
‡Æ·ÈÔ Ó˜ˆÂÚÂ ̇·‡Â˙Â ˙ÁÂÌÆ Ï„Â‚Ó‰¨ ¢‡Ì ‡È ÓÒÂ‚Ï ÏÏÓÂ„ ‰ÈÒËÂ¯È‰¨ Â„‡È ‡‰È‰ ÓÒÂ‚Ï ÏÏÓÂ„

‚Ì ‡Ê¯ÁÂ˙¢ ©Schunk, & Zimmerman,1998®Æ
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·Æ·ÈÔ Ó˘ÈÓÂ˙ „ÂÓÂ˙ ·‡Â˙Â ˜ÂË˜ÒËÆ Ï„Â‚Ó‰¨ ¢‡Ì ‰ˆÏÁ˙È Î·¯ ÙÚÌ ‡Á˙ ·ÁÈ„ÂÔ ˘ÁÈ·¯˙È
ÏÚÈ˙ÂÔ¨ Â„‡È ‡ˆÏÈÁ ‰ÙÚÌ ÏÁ·¯ ˙˘·ı Ï‡Â˙Â ÚÈ˙ÂÔ¢ ©Zimmerman & Ringle, 1981®¨

‚Æ·ÈÔ ˙˙≠ÓÈÂÓÂÈÂ˙ „ÂÓÂ˙Æ Ï„Â‚Ó‰¨ ¢Î·¯ ‰È‰ ÏÈ Ó˘‰Â „ÂÓ‰ ·Ú·¯∫ Óˆ‡˙È ·˜ÏÂ˙ ‡˙ ‰¯ÚÈÂÔ
‰ÚÈ˜¯È ˘Ï ‰˜ËÚÆ ‡Ì ÎÍ ‡ÂÎÏ ·˜ÏÂ ̇Ï‰Ù¯È„ ·ÈÔ ‰¯ÚÈÂÂ ̇‰Á˘Â·ÈÌ ÈÂ˙ ̄Ï¯ÚÈÂÂ ̇‰Á˘Â·ÈÌ
ÙÁÂ˙ ·Ó˘ÈÓ‰ ÊÂ¢ ©Bandura, Adams & Beyer, 1977®Æ

„Æ·ÈÔ ÓÈÂÓÂÈÂ˙ ˜˘Â¯Â˙ Ï‡Â˙Â ÚÈÈÔ ©generalizable coping skills® ©Bandura,Jeffery &

Gadjdos, 1975® ̈·ÈÔ ÓÈÂÓÂÈÂ ̇˜Â‚ÈËÈ·ÈÂ ̇·˙ÁÂÓÈÌ ˘ÂÈÌ ‰¯Î˘ÈÌ ÈÁ„ (codevelopment)
Ï„Â‚Ó‰¨ ‡Ì ÏÂÓ„ÈÌ Ó˙ÓËÈ˜‰ ·˘Ù‰ ‰‡‚ÏÈ˙¨ ‡Â ·ÈÔ Ó˜ˆÂÚÂ˙ ‰ÏÓ„ÈÌ ÚÏ≠È„È ‡Â˙Â ÓÂ¯‰Æ
©Schunk & Zimmerman, 1994; 1998®Æ Î˘Ó˙Ù˙Á˙ ˙ÙÈÒ˙ ÁÂÏÏÂ˙ ÁÈÂ·È˙ Ï‚·È ‰‡Á„¨
‰È‡ ÓÂÚ·¯˙ ‚Ì Ï˘ÈÆ Ê‡˙ ÂÚÂ„¨ ˙ÙÈÒ˙ ÁÂÏÏÂ˙  ‚·Â‰‰¨ ˘Ó˙ÁÊ˜˙ Ï‡Á¯ ‰ˆÏÁ‰ ··ÈˆÂÚ
ÓÈÂÁ„¨ Â˙˙ Ï‡„Ì ·ÈËÁÂÔ¨ ˘‰Â‡ ÓÒÂ‚Ï ÏÚ˘Â˙ ÚÂ„ ‰¯·‰ „·¯ÈÌ ÂÏ‰˘˜ÈÚ ·‰Ì Ó‡Óı ‡ÈÔ
ÒÂÙÈÆ ‰˘ÂÂ‰ ‡˙ ‰„Â‚Ó‰ ˘Ó·È‡ ·„Â¯‰ ©Bandura, 1997. p. 53®∫ ¢‡Ì ‰ˆÏÁ˙È ÏÏ˜˜ Á˘¨
‡ÂÎÏ ÏÏ˜˜ ÎÏ „·¯¢Æ ÊÂ ‰ÒÈ·‰¨ ˘˙ÙÈÒ˙ ÁÂÏÏÂ˙¨ ‰Á˘·˙ ·„¯Í ÎÏÏ ÏÒÙˆÈÙÈ˙¨ Á˘·˙
·Ó˜¯ÈÌ ¯·ÈÌ Ï¢ÏÙÁÂ˙ ˙ÏÂÈÈ˙ ˙ÁÂÌ¢ ©domain specific®Æ ÎÍ¨ ÏÓ˘Ï¨ ÈÎÂÏ‰ Ï‰ÈÂ˙ ÁÂÏÏÂ˙
ÚˆÓÈ˙ ·˙ÁÂÌ ‰Ó˙ÓËÈ˜‰¨ ‡Â ÁÂÏÏÂ˙ ÚˆÓÈ˙ ÏÓ·ÁÈÌ ©Schunk & Zimmerman, 1998®Æ
ÁÂÏÏÂ ̇ÚˆÓÈ ̇‰È‡ ‡ÒÙ˜Ë Á˘Â· ̈‰˜˘Â ̄Ï˙ÎÂÂ ̇‡È˘ÈÂ˙ÈÂ ̇˜·ÂÚÂ˙ ̈·‡˘ ̄‰È‡ ˙Â¯Ó ̇Ï‰Ô
ÂÓÁÊ˜˙ ‡Â˙Ô ©Maddux, 1995®Æ È˙Ô ‡Ì ÎÔ Ï˘Ú¯¨ ÎÈ Ï‰ˆÏÁ‰ Ï‰˘ÙÈÚ ÚÏ ÁÂÏÏÂ˙ ÚˆÓÈ˙
·‰ÎÂÂ‰ ÚˆÓÈ˙ ˘Ï ÙÚÈÏÂ˙ ÒÙˆÈÙÈ˙ È‰ÈÂ∫

·Ú‰ Ï˘ Ï‡ÈˆËÂÙ© ˙Â¯Á‡ ˙ÂÈÂÏÈÚÙ Ï˘ ˙ÈÓˆÚ ‰ÂÂÎ‰· ˙ÈÓˆÚ ˙ÂÏÏÂÁÏ ‰¯Bandura,

1997; Meichenbaum & Asarnow, 1979; Zimmerman, 1989Æ®
·˜ ˙ÂÈ˘È‡ ˙ÂÂÎ˙ ˜ÂÊÈÁÏ  Ï‡ÈˆËÂÙ‚Î ¨˙ÂÚÂ© ¢˙ÈÓˆÚ ‰Î¯Ú‰¢ ÔÂself esteem˙ÂÚÈÙ˘Ó‰ ¨®

‚‰˙‰ ÏÂÏÎÓ· „ÓÂÏ‰ ÏÚ© ‰„ÈÓÏ‰ ˙ÂÈÂMaddux, 1995 ÍÎÈÙÏ Æ®

 ©Bandura, 1997; Feldman & Martinez-Ponz, 1995Æ®

˙ÈÓˆÚ‰ ˙ÂÏÏÂÁ‰ ˙ÒÈÙ˙ Ï˘ ‰ÈˆÓ¯ÂÙÈ‡‰ ˙Â¯Â˜Ó Æ≥

ÏÙÈ ‰˙È‡Â¯È‰ ‰˜Â‚ÈËÈ·È˙≠Á·¯˙È ̇ÂËÈÌ ‡˘ÈÌ Ï·ˆÚ Ó˘ÈÓÂ˙ ̈˘‰Ì Ó‡ÓÈÈÌ ˘‰Ì ÓÒÂ‚ÏÈÌ Ï·ˆÚ¨
ÂÙÁÂ˙ ÓÚ¯·ÈÌ ‡˙ ÚˆÓÌ ·Ó˘ÈÓÂ˙¨ ˘‰Ì Ó¯‚È˘ÈÌ ˘‰Ì ÙÁÂ˙ ÓÒÂ‚ÏÈÌ Ï·ˆÚÆ ‡ÓÂÂ˙ ˘Ï ‡˘ÈÌ
·‡˘¯ ÏÈÎÂÏ˙Ì ·˙ÁÂÌ ˙ÂÔ Ó˘ÙÈÚÂ˙ ÚÏ ‰·ÁÈ¯‰ ˘‰Ì ÚÂ˘ÈÌ¨ ÚÏ Ó‡Óı ˘‰Ì Ó˘˜ÈÚÈÌ¨ ÚÏ ‰˙Ó„‰
ÂÚÏ ÚÓÈ„Â˙ ©resilience® ·ÙÈ ÓÎ˘ÂÏÈÌ ‡Â ÎÈ˘ÏÂÔÆ ‡˘ÈÌ ÈÂˆ¯ÈÌ ‡˙ ˙ÙÈÒÂ˙ ‰ÁÂÏÏÂ˙ ˙ÂÍ ÚÈ·Â„
‡ÈÙÂ¯ÓˆÈ‰ ˘Ó‚ÈÚ‰ ‡ÏÈ‰Ì Ó‡¯·Ú‰ Ó˜Â¯Â˙ ©Bandura, 1986, 1997®∫

‰Ó˜Â¯ ·ÚÏ ‰‰˘ÙÚ‰ ‰‚„ÂÏ‰ ·ÈÂ˙¯ ÚÏ ˙‰ÏÈÍ ÚÈ·Â„ ‡ÓÂÂ ̇‰ÁÂÏÏÂ ̇‰ÚˆÓÈ˙¨ Ï„Ú ̇ÁÂ˜¯ÈÌ
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·˙ÁÂÌ ̈‰Â‡  ̈‡Â   ©anactive attainments, or mastery

experiences® ©Bandura, 1986; Barone & Maddux & Snyder, 1997; Zeldin & Pajares,

1999; Zimmerman & Ringle, 1981® ̈ÎÈ ‰Â‡ Ó·ÂÒÒ ÚÏ ‰˙ÒÂÈÂ ̇˘ÏÈË‰ ‡Â˙ËÈÂ˙Æ ‰ˆÏÁÂ˙
ÓÚÏÂ˙ ‡˙ ‡ÂÓ„Ô ‰ÓÒÂ‚ÏÂ˙¨ Â‡ÈÏÂ ÎÈ˘ÏÂÂ˙ ÓÂ¯È„Â˙ ‡Â˙ÂÆ ÎÏ ‰Ú¯Î‰ Á„˘‰ ˘Ï ‰ÁÂÏÏÂ˙
‰ÚˆÓÈ˙ Ó˘˙Ï·˙ ·˜Â„ÓÂ˙È‰ ÂÓ·ÒÒ˙ ‡Â˙‰Æ

 ©vicarious experiences® — ‰˙ÒÂÈÂ˙ ˘Ï ÏÓÈ„‰ ˙ÂÍ ‰˙·ÂÂ˙
·ÓÂ„Ï ̈‡Â ÏÓÈ„‰ Ó˙ÂÍ ÁÈ˜ÂÈ ‰Ô Ó˜Â ̄‰‡ÈÙÂ¯ÓˆÈ‰ ‰˘È ·ÁÂÊ˜Â ÏÁÂÏÏÂ ̇‰ÚˆÓÈ ̇©Bandura,

1997; Barone & Maddux & Snyder, 1997; Schunk, 1987, 1999®Æ ˆÙÈÈ‰ ·‰˙ÒÂ ̇ÓÂˆÏÁ˙
˘Ï ‡Á ̄ÈÎÂÏ‰ Ï‰ÚÏÂ ̇‡ ̇‡ÂÓ„Ô ‰ÁÂÏÏÂ ̇˘Ï ‰ˆÂÙ‰ ©Bandura, Adams,Hardy & Howells,

1980® ÂÏ‰ÙÍ∫ ˆÙÈÈ‰ ·ÓÂ„Ï¨ ·ÚÏ ÈÎÂÏ˙ „ÂÓ‰ ÏÊÂ ˘Ï ‰ˆÂÙ‰¨ ˘¯‡‰ Î˘Ï ÏÓ¯Â˙ ‰˘˜Ú˙
Ó‡ÓˆÈÌ — ÈÎÂÏ‰ Ï‰Â¯È„ ‡˙ ‡ÂÓ„Ô ‰ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙ ˘Ï ‰ˆÂÙ‰ ©Brown & Inouye, 1978®Æ
‰¯‚È˘Â˙ Ï‰˘ÙÚ˙ ‰˙ÒÂÈÂ˙ ˘Ï ‡Á¯ÈÌ ‚·Â‰‰ ÈÂ˙¯ ·Ó˜¯ÈÌ ‰·‡ÈÌ∫

·‚ ‰È‡ ‰ÙÂˆ‰ Ï˘ ˙ÈÓˆÚ‰ ˙ÂÏÏÂÁ‰ ¯˘‡Î¨‰‰Â
¨˙ÂÓÂ„ ˙ÂÈÂÂÁ· ËÚÂÓ Ì„Â˜ ÔÂÈÒÈ ÂÏ ˘È ¯˘‡Î

· ¯È˘È Ú„È ÂÏ ¯ÒÁ ¯˘‡Î·„© Â˙ÏÂÎÈ ¯Takata & Takata, 1976¨®
· ÔÂÈÓ„ ˘È ¯˘‡ÎÌÈÙÈËÂ‡¯ËÒÓ ÌÈÚ·Â‰ ‰Ï‡· Ì‚ ¨ÌÈÈ˘È‡ ÌÈÂÈÙ‡· Ï„ÂÓÏ ‰ÙÂˆ‰ ÔÈ

·Á‚ Â‡ ÔÈÓ ¨˙ÈÓÂÂ˜‡ÂÈˆÂÒ ‰Ó¯ ¨‰ÏÎ˘‰ ˙Ó¯ ∫ÂÓÎ ÌÈÈ˙¯˙‡ ‰ÏÚÓ Ï„ÂÓÏ ÔÂÈÓ„‰ ÆÏÈ
·Ó ‰ÈˆÓ¯ÂÙÈ‡‰ ˙ÂÈË·Ï¯© Ï„ÂÓ‰ Ï˘ ÂÚÂˆÈSuls & Miller,1977Æ®

ÓÂ„ ¨Ï„ÂÓ‰Â ‰ÙÂˆ‰ ÌÈ‡ˆÓ ‰·˘ ¨‰Èˆ‡ÂËÈÒ‰ ¯˘‡ÎÀ ‰(Bandura, 1986)Æ
· ·¯ ÈÂ˘ Â˘È ¯˘‡Î ¨‡˜ÂÂ„ ÌÈÓÚÙÏ ¨Ï„ÂÓÏ ‰ÙÂˆ‰ ÔÈ‚‰ ÒÈÒ· ˘È ¨ÁÈÏˆÓ ‡Â‰ Ì‡¢©ÈÂÈ

®¢ÁÈÏˆ‡ È‡ Ì‚˘ ÍÎÏ© Meichenbaum, 1971Æ®
‡˘ÈÌ ‡Á¯ÈÌ ‡Â ÓÂ„ÏÈÌ ÈÎÂÏÈÌ ÏÏÓ„ ‡˙ ˆÂÙÈ‰Ì ‡ÒË¯Ë‚ÈÂ˙Æ ‰Ì Â˙ÈÌ ‡ÈÙÂ¯ÓˆÈÂ˙ ÚÏ
Ë·Ú ‰Ò·È·‰¨ ‰Ó˘ÈÓ‰ Â‰˜˘ÈÈÌ ·ÚÈÈÔ ˙ÂÔ ÂÓÎÈÈÌ ‡˙ ‰ˆÂÙ‰ Ï˙¯ÁÈ˘ ÓÒÂÈÌÆ ‡Û≠ÚÏ≠ÙÈ
˘‰˙ÒÂÈÂ˙ ˘Ï ‡Á¯ÈÌ ‡ÈÔ ·ÚÏÂ˙ ÚÂˆÓ‰ ÎÓÂ ÈÒÈÂÂ ̇È˘È¯ÈÌ¨ ‰Ô ÈÎÂÏÂ ̇Ï‰ÈÂ˙ Ó˘ÓÚÂ˙ÈÂ˙
ÂÏ‰˘ÙÈÚ Ï‡Â¯Í ÊÓÔ ©Bandura, 1986®Æ
Ó˜Â¯ ‡ÈÙÂ¯ÓˆÈ‰ ‡Á¯¨ ‰Ó˘ÙÈÚ ÚÏ ÚÈ·Â„ ˙ÙÈÒ˙ ‰ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙¨ ‰Â‡∫ 
©verbal persuasion®Æ Ê‰Â ˘ÎÂÚ ¯È‡ÏÈÒËÈ ˘Ï ‡˘ÈÌ ‡Á¯ÈÌ¨ ˘È˘ ÏÏÂÓ„ ÈÎÂÏ˙ Ï·ˆÚ
Ó˘ÈÓ‰ ·‡ÂÙÔ ÓÂˆÏÁÆ ÎÂÁÂ ˘Ï ‰˘ÎÂÚ  ‰Â‡ ·‡ÓÈÂ ̇‰Ó˘ÎÚ ̈·È„Ú ˘ÏÂ Â·ÓÈÂÓÂ˙Â ©Schunk,

1982b, 1983b, 1984b; Schunk & Cox, 1986®Æ ÓÈÏÈÌ Î„Â‚Ó˙∫ ¢‡È ÒÂÓÍ ÚÏÈÍ¢ ̈‰‡Ó¯Â˙
ÓÙÈ ‡„Ì ‰ÓÂÚ¯Í Ó‡Â„ ÚÏ≠È„È ‰ÏÂÓ„¨ Ó˘ÙÈÚÂ˙ ÚÏ ‰Ú¯Î˙ ‰ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙ ˘Ï ‰ÏÂÓ„Æ ‡Í
˘ÎÂÚ ÎÊ‰ ÚÏÂÏ Ï‰·È‡ Ï˙Âˆ‡‰ ‰ÙÂÎ‰¨ Î˘Ó˘ÎÚÈÌ ‡˘ÈÌ ˘‡ÈÔ Ï‰Ì ÈÎÂÏ˙Æ ·‰˜˘¯ Ê‰
Á˘Â· ÏÊÎÂ¯ ‡˙ ‡Ê‰¯˙ ·„Â¯‰ ©Bandura, 1997®∫ ˘ÎÂÚ ÂÂ¯·ÏÈ ÈÎÂÏ ·˜ÏÂ˙ ¯·‰ ÈÂ˙¯
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Ï‰ÁÏÈ˘ ‡ÓÂÂ˙ ÁÂÏÏÂ˙ Ó‡˘¯ ÏÁÊ˜ ‡Â˙ÔÆ
 Ó˜Â¯ ‡ÈÙÂ¯ÓˆÈ‰ ‡Á¯¨ ‰Ó˘ÙÈÚ ÚÏ ÚÈ·Â„ ˙ÙÈÒ˙ ‰ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙¨ ‰Â‡ 

(physiological and affective states) ∫ ‰ÊÚ‰¨ „ÙÈ˜Â˙ Ï·¨ Á¯„‰Æ ‡Ï‰ ‰Ô Ó˜Â¯ ‡ÈÙÂ¯ÓˆÈ‰ ÂÒÛ
Ï‰Ú¯Î˙ ÁÂÏÏÂ˙ ÚˆÓÈ˙Æ ÏÚÈ˙ÈÌ ÏÁı ÂÓ˙Á ˙ÙÒÈÌ Î‡È„È˜ËÂ¯ÈÌ ÏÁ˘˘ ÏÎÈ˘ÏÂÔ¨ ÏÁÂÒ ̄ÈÎÂÏ ̇‡Â
ÏÁÂÒ¯ ÓÈÂÓÂ˙Æ ©Bandura, 1995, 1997: Barone & Maddux & Snyder, 1997; Schunk &

Zimmerman, 1998®Æ ‚Ì Óˆ· ¯ÂÁ Ó˘ÙÈÚ ÚÏ ‡ÓÂÂ ̇ÁÂÏÏÂ˙Æ ·„¯Í ÎÏÏ ̈‡ÂÙËÈÓÈÊÌ ÂÓˆ· ¯ÂÁ ÁÈÂ·È
Ó˜„ÓÈÌ ‡ÓÂÂ˙ ÁÂÏÏÂ˙¨ Â‡ÈÏÂ „Ù¯ÒÈ‰ ÓÁÏÈ˘‰ ‡Â˙Ì ©Zeldin & Pajares, 1999®Æ  ‡ÂÓ„Ô ‰ÁÂÏÏÂ˙
‰ÚˆÓÈ˙ ‰Â‡ ÈÈ˘ÂÌ ˘Ï È„Ú ÓˆË·¯ ‡Â ˙Âˆ¯ ˘Ï Ú·Â„ ˜Â‚ÈËÈ·È ÂÓË‰≠˜Â‚ÈËÈ·È ˘Ï Ó˜Â¯Â˙
‰‡ÈÙÂ¯ÓˆÈ‰ ‰Ó‚ÂÂÈÌ (Bandura, 1995)Æ
ÁÂ˜¯ÈÌ ̈˘·ÁÂ ‡ ̇‡¯·Ú ̇‰Ó˜Â¯Â ̇Ï‡ÓÂÂ ̇‰ÁÂÏÏÂ˙ ̈ÁÈÊ˜Â ‡ ̇‰˘Ú¯ ̇·„Â¯‰ ©Bandura, 1986®¨
‰‡ÂÓ¯˙ ˘‰˙ÒÂÈÂ˙ ˘ÏÈË‰ ‡Â ·ÈˆÂÚÈ ‰Ú·¯ ‰Ì ‰Ó˜Â¯ ·ÚÏ ‰‰˘ÙÚ‰ ‰‚„ÂÏ‰ ·ÈÂ˙¯ ÚÏ ‡ÓÂÂ˙
‰ÁÂÏÏÂ ̇‰ÚˆÓÈ ̇©Lent, Lopez & Bieschke, 1991; Lent, Lopez, Brown & Core, 1996; Lopez

& Lent, 1992®Æ ÏÓ¯Â˙ Ê‡˙¨ ·˘ÈÌ ‰‡Á¯ÂÂ˙ ÁÂ˜¯ÈÌ ‡Á¯ÈÌ¨ ˘·„˜Â ‰·„ÏÈ ÓÈÔ ·ÁÂÏÏÂ˙ ÚˆÓÈ˙
Óˆ‡Â¨ ˘·˙ÁÂÓÈÌ ‰È„ÂÚÈÌ Î¢‚·¯ÈÈÌ¢ — ˘ÈÌ Ó„ÂÂÁÂ˙ ÚÏ ‰˘ÙÚ‰ ÁÊ˜‰ ÈÂ˙¯ ˘Ï ‰˙ÒÂÈÂ˙ ˘Ï
‡Á¯ÈÌ Â˘Ï ˘ÎÂÚ ÂÂ¯·ÏÈ ÚÏ ÁÂÏÏÂ˙Ô ‰ÚˆÓÈ ̇·‰˘ÂÂ‡‰ Ï‚·¯ÈÌÆ ÈÈ˙ÎÔ ̈˘·Ó˜¯ÈÌ ÓÒÂÈÈÓÈÌ È ̆Ó˜ÂÌ
Á˘Â· ÈÂ˙¯ Ï‰˙ÒÂÈÂ˙ ˘Ï ‡Á¯ÈÌ ÂÏ˘ÎÂÚ ÂÂ¯·ÏÈ Ó‡˘¯ ˘ÂÚ¯ ÏÙÈ≠ÎÔ ÚÏ≠È„È ÁÂ˜¯È ‰˙‡Â¯È‰
‰˜Â‚ÈËÈ·È˙≠Á·¯˙È˙ ©Zeldin & Pajares, 1999®Æ ·˙ÁÂÌ ‰ÁÈÂÍ¨ ··˙È≠ÒÙ¯ Â·ÓÎÏÏÂ˙ Ï‰Î˘¯˙
ÓÂ¯ÈÌ¨ 

ÌÈÈÓ„˜‡ ÌÈ‚˘È‰Â ‰„ÈÓÏ· ˙ÈÓˆÚ ‰ÂÂÎ‰ ÔÈ·Ï ˙ÈÓˆÚ ˙ÂÏÏÂÁ ÔÈ· ¯˘˜‰ Æ¥

˜ÈÈÓ˙ ‰ÒÎÓ‰ ¯Á·‰ ·ÈÔ ÁÂ˜¯ÈÌ ‰ÈÂÌ¨ ˘‰ÎÂÂ‰ ÚˆÓÈ˙ ·ÏÓÈ„‰ (Self Regulated Learning) ‰È‡
‰Ù˙¯ÂÔ ‰ËÂ· ·ÈÂ˙¯ ÏÙÈ˙ÂÁ ‡„Ì ÁÂ˘·¨ ÓÒ˙‚Ï Â‡ÂËÂÂÓÈ¨ ‰ÈÂ„Ú Ï¯ÎÂ˘ ÂÏÈˆÂ¯ È„Ú ·ÚˆÓÂ¨ Î„È
Ï‰˙ÓÂ„„ ÚÌ ‰ÎÓÂ˙ Â‰¯·‚ÂÈÂ˙ ˘Ï ‰È„Ú¨ ‰Ó‚ÈÚ ‡Ï ‰ÏÂÓ„ ÓÓ˜Â¯Â˙ ˘ÂÈÌ ·Â≠ÊÓÈ˙Æ ‰ÚÏ‡˙ ¯Ó˙
‰‰ÎÂÂ‰ ‰ÚˆÓÈ˙ ·ÏÓÈ„‰ ‰È‡ ‡Á„ ‰Â˘‡ÈÌ ‰Á˘Â·ÈÌ ·ÓÁ˜¯ ‰ÁÈÂÎÈ ‰ÈÂÌÆ ˙Ù˜Â„ ‡ÈËÏ˜ËÂ‡ÏÈ
ÈÚÈÏ „Â¯ ̆ÓÈÂÓÂÈÂ ̇ÓË‰≠˜Â‚ÈËÈ·ÈÂ ̇˘Ï ‰ÎÂÂ‰ ÚˆÓÈ ̇©Bandura, 1997; Flavell, 1970, 1978a,

1979; Meichenbaum & Asarnow, 1979; Patrick, 1996; Schunk, 1986; Schunk & Zimmerman,
1994,1998; Zimmerman, 1986; Zimmerman & Pons, 1988, 1990; Zimmerman & Schunk,

1989®Æ ÏÙÈ Ó¯·È ̇‰˙È‡Â¯ÈÂ ̇˘Ï ‰ÎÂÂ‰ ÚˆÓÈ ̇·ÏÓÈ„‰ ‰¯ˆÂÈ ̇©Corno, 1989® ̈‰˜ÂÒË¯Â˜ËÈ·ÈÒËÈ˙
©Scott, Paris & Byrnes, 1989® ̈‰ÙÂÓÂÏÂ‚È ̇©McCombs, 1989® ̈‰ÂÂÈ‚ÂËˆ˜È‡È ̇©Rohrkemper,

1989® Â‰˜Â‚ÈËÈ·È˙≠Á·¯˙È ̇©Schunk, 1989; Zimmerman, 1989® – ‰ÎÂÂ‰ ÚˆÓÈ ̇·ÏÓÈ„‰ ÎÂÏÏ˙
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˙Ù˜Â„ ÓË‰≠˜Â‚ÈËÈ·È ‚·Â‰¨ ÂÏÎÔ ‰È‡ Ó˜„Ó˙ ‰È˘‚ÈÌÆ ÎÎÏ ˘‰ÏÂÓ„ ÚˆÓ‡È ÈÂ˙¯¨ ÚÂÏ‰ ¯Ó˙ ‰È˘‚ÈÂ
‰‡˜„ÓÈÈÌ ©McCombs & Whisler, 1989®Æ Ï‡ È˙Ô Ï‰Ò·È¯ ‰ÎÂÂ‰ ÚˆÓÈ˙ ·ÏÓÈ„‰ Â··ÈˆÂÚ ‡˜„ÓÈ
ÏÏ‡ ‰‡ÒÙ˜ËÈÌ ‰‡Ù˜ËÈ·ÈÈÌ Â‰ÓÂËÈ·ˆÈÂÈÈÌÆ Î„È Ï‰‚ÈÚ Ï·ÈˆÂÚ ËÂ· È˘ ˆÂ¯Í ·ÈÂ˙¯ Ó‡˘¯ ÈÎÂÏ ̇‡Â
Î˘¯ÂÔÆ È ̆ˆÂ¯Í ·¯Ó‰ ‚·Â‰‰ ˘Ï ÓÂËÈ·ˆÈ‰ Â‰˙Ó„‰ © Bandura, 1993, 1997; Barone & Maddux &

Snyder 1997; Hackett, 1995; Pintrich & DeGroot, 1990; Zimmerman, 1995; Zimmerman,

Bandura & Pons, 1992 ®Æ Î˘˙‰ÏÈÎÈ ‰ÎÂÂ‰ ÚˆÓÈ ̇ÓÓÏ‡ÈÌ ˙Ù˜È„ ‡ÈË‚¯ÏÈ ·‰˙Ù˙ÁÂ ̇ÓÈÂÓÂÈÂ˙
ÏÓÈ„‰ ̈Ú˘ÈÌ ‰ÏÂÓ„ÈÌ ÓÂ„ÚÈÌ ÈÂ˙ ̄Ï‰˙˜„ÓÂ˙Ì ÂÁÂÂÈÌ ¯‚˘Â ̇ÁÂÏÏÂ ̇ÚˆÓÈ ̇‚·Â‰ÈÌ ÈÂ˙ ̄©Ericsson,

1996; Schunk & Ertmer, 2000; Schunk & Zimmerman, 1998; Zimmerman, 1995, 1998®Æ

©Bandura, 1997; Schunk & Ertmer, 2000®Æ
‰˙‰ÏÈÎÈÌ ‰ÓË‰≠˜Â‚ÈËÈ·ÈÈÌ Ó˙ÈÈÁÒÈÌ ÏÈÎÂÏ˙ ‰Ù¯Ë ÏÁ˘Â· ÚÏ ‰Á˘È·‰ ˘ÏÂ ÂÏÂÂË ‡˙ ‰˙‰ÏÈÎÈÌ
‰˜Â‚ÈËÈ·ÈÈÌ ˘ÏÂÆ
·Á˜¯ ‰ÓË‰≠˜Â‚ÈˆÈ‰ Ó·ÁÈÈÌ ·˘È ¯ÎÈ·ÈÌ ÚÈ˜¯ÈÈÌ∫
‡ÆÈ„Ú ÓË‰≠˜Â‚ÈËÈ·È¨
·Æ‰ÎÂÂ‰¨ ÂÈÒÂ˙¨ ÙÈ˜ÂÁ Â·˜¯‰ ÚÏ ‰˙‰ÏÈÎÈÌ ‰˜Â‚ÈËÈ·ÈÈÌ ©Flavell, 1970; 1979®∫
È„Ú ÓË‰≠˜Â‚ÈËÈ·È Ó˙ÈÈÁÒ ÏÓ‰ ˘‰‡„Ì ÈÂ„Ú ÂÓ‡ÓÈÔ Ï‚·È ÈÎÂÏÂ˙¨ ˙‰ÏÈÎÈÌ ÂÓ˘‡·ÈÌ ˜Â‚ÈËÈ·ÈÈÌ
·‰˜˘¯ ˘Ï ·ÈˆÂÚ ÓËÏ‰ ˜Â‚ÈËÈ·È˙ ÒÙˆÈÙÈ˙Æ
È˘ ‰ÓÁÏ˜ÈÌ È„Ú Ê‰ Ï˘ÏÂ˘‰ ÒÂ‚ÈÌ∫
‡ÆÈ„Ú ‰ˆ‰¯˙È ©declarative knowledge®∫ ‰Î¯˙ ‰˙ÏÓÈ„ ‡˙ ÚˆÓÂ ÎÏÂÓ„ Â‰Î¯˙ ‡ÒË¯Ë‚ÈÂ˙

ÙÚÂÏ‰ Ó˙‡ÈÓÂ˙ª
·ÆÈ„Ú ‰ÏÈÎÈ ©procedural knowledge®∫ È„ÈÚ‰ ÎÈˆ„ Ï‰˘˙Ó˘ ·‡ÒË¯Ë‚ÈÂ˙ Ï·ÈˆÂÚ ÓËÏ‰

˜Â‚ÈËÈ·È˙ ÓÒÂÈÓ˙ª
‚ÆÈ„Ú ÓÂ˙‰ ©conditional knowledge®∫ È„ÈÚ‰ Ó˙È ÂÓ„ÂÚ È˘ Ï‰˘˙Ó˘ ·‡ÒË¯Ë‚ÈÂ˙ ‡Ï‰Æ
  ‰ËÚ‰ ‰È‡ ̈ÎÈ ÓÈÂÓÂÈÂ ̇ÓË‰≠˜Â‚ÈËÈ·ÈÂ ̇˜˘Â¯Â ̇Ï·ÈˆÂÚ ÓÂˆÏÁ ˘Ï ÓËÏÂ ̇˜Â‚ÈËÈ·ÈÂ ̇©Brown

& Inouye, 1987®Æ ‰ÓÁ˜¯ Ó¯‡‰¨ ÎÈ ·ÈˆÂÚÈ‰Ì ˘Ï ÏÂÓ„ÈÌ ·ÚÏÈ ÓÂ„ÚÂ˙ ÓË‰≠˜Â‚ÈËÈ·È˙ ËÂ·ÈÌ
ÈÂ˙¯¨ Â‰Ì ÓˆÏÈÁÈÌ ÈÂ˙¯ ·ÏÈÓÂ„È‰Ì ÓÏÂÓ„ÈÌ ÁÒ¯È ÓÂ„ÚÂ˙ ÊÂÆ ÈÁ„ ÚÌ Ê‡˙¨ Óˆ‡¨ ÎÈ ÓÂ„ÚÂ˙ ÓË‰≠
˜Â‚ÈËÈ·È˙ ‡È‰ ˙ÏÂÈ‰ ¯˜ ·ÈÎÂÏ˙ ‡ÈËÏ˜ËÂ‡ÏÈ˙ Â·È„Ú ˜Â„Ì ©·È¯·ÂÈÌ¨ ∑ππ±®Æ ÏÙÈ ‰‚È˘‰
‰˜Â‚ÈËÈ·È˙≠Á·¯˙È˙¨ Ó˙¯Á˘˙ ‰ÏÓÈ„‰ ˙ÂÍ ‡ÈË¯‡˜ˆÈ‰ ˘Ï ‚Â¯ÓÈÌ ‡È˘ÈÂ˙ÈÈÌ¨ ˜Â‚ÈËÈ·ÈÈÌ
ÂÒ·È·˙ÈÈÌ ©Bandura, 1986; Zimmerman, 1994, 2000®Æ ‚È˘‰ ÊÂ ˘Ï ˘ÈÏÂ· ‡ÏÓËÈÌ ÓÂËÈ·ˆÈÂÈÈÌ
Â˜Â‚ÈËÈ·ÈÈÌ ·Á‰ ÚÏ È„È ÁÂ˜¯ÈÌ ¯·ÈÌ © Halpin, MacGuire & Good, 1999; Pintrich & DeGroot,

1990; Pintrich et al, 1991; Pintrich & Garcia, 1992; Schunk & Zimmerman, 1997®Æ ÓÒ˜˙Ì
‰ÈÈ˙‰¨ ˘·Á˜¯ ‰ÓÂ¯Î·ÂÈÂ˙ ˘Ï ˙Âˆ‡Â˙ ‰ÏÓÈ„‰ Á˘Â· Ï˜Á˙ ·Á˘·ÂÔ ‡ÒË¯Ë‚ÈÂ˙ ˜Â‚ÈËÈ·ÈÂ˙ ˘Ï
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ÏÂÓ„ÈÌ ·„ ··„ ÚÌ ‚Â¯ÓÈ ÓÂËÈ·ˆÈ‰Æ
‰ÎÂÂ‰ ÚˆÓÈ˙ ÏÙÈ ‰Ù¯ÒÙ˜ËÈ·‰ ‰˜Â‚ÈËÈ·È˙≠Á·¯˙È˙ ÎÂÏÏ˙ ‡˙ ˘ÏÂ˘˙ ‰Ó¯ÎÈ·ÈÌ∫ ‡® ÓÂ„ÚÂ˙
ÓË‰≠˜Â‚ÈËÈ·È˙¨ ·® ˘ÈÓÂ˘ ÈÚÈÏ ·‡ÒË¯Ë‚ÈÂ˙ ÏÓÈ„‰ ‚® ˘ÏÈË‰ ÓÂËÈ·ˆÈÂÈ˙Æ

©Bandura, ,1993,1997; Hackett, 1995; Pajares, 1996; Pintrich & DeGroot, 1990;
Randhawa, Beamer & Lundberg, 1993; Schunk, 1991, 1994; Schunk & Ertmer, 1999, 2000;

Zimmerman, 1990, 1998a, 2000; Zimmerman & Pons, 1990®Æ ÈÒÈÂÂ ̇Ï˘Â ̇‡ÓÂÂ ̇ÁÂÏÏÂ˙
Ó˘ÙÈÚÈÌ ‚Ì ÚÏ ‰ÎÂÂ‰ ÚˆÓÈ˙ ·ÏÓÈ„‰ ©Schunk & Ertmer, 2000®Æ‡Ì ÎÔ ‰ÈÒÈÂÔ Ï‰˘ÙÈÚ ÚÏ
‡ÓÂÂ˙ ÁÂÏÏÂ˙ ÚˆÓÈ˙ ˘Ï ÏÂÓ„ÈÌ ‰Â‡ ‡˙‚¯ ÏÁÈÂÍÆ
‰ÎÂÂ‰ ÚˆÓÈ˙ ÈÚÈÏ‰ ˙ÏÂÈ‰ ·ÁÂÏÏÂ˙ ÚˆÓÈ˙ Ï˘ÈÓÂ˘ ·ÓÈÂÓÂÈÂ˙ Ï‰˘‚˙ ˘ÏÈË‰ ©Bandura, 1986,

1997; Bouffard-Bouchard, Parent & Larivee', 1991; Schunk, 1997; Zimmerman, 1994®Æ
ˆÈÓ¯ÓÔ ©Zimmerman, 1998® ÙÈ˙Á ÓÂ„Ï¨ ‰Ó˙‡¯ ‡˙ ‰˙Ù˜È„ ‰Ó˘ÙÈÚ ˘Ï ‰ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙ ÚÏ
‰‰ÎÂÂ‰ ‰ÚˆÓÈ˙ ·‡ÂÙÔ ÓÚ‚ÏÈ∫ ÏÂÓ„¨ ‰ÓÈÂÓÔ ·‰ÎÂÂ˙ ÏÓÈ„˙Â¨ ÎÒ ÏÒÈËÂ‡ˆÈÂ˙ ÏÓÈ„‰ ÚÌ ‡ÂÓ„Ô
ÁÂÏÏÂ˙ ‚·Â‰ ÂÚÌ ÓË¯Â˙ ÒÙˆÈÙÈÂ˙¨ Î˘‰Â‡ ÁÂ˘ Ï‰˘‚˙ÔÆ ·Ó‰ÏÍ Ú·Â„˙Â ‰Â‡ ÚÂ˜· ‡Á¯ ·ÈˆÂÚÈÂ
ÂÓ˘ÂÂ‰ ‡Â˙Ì ÏÓË¯Â˙ÈÂ¨ Î„È Ï‰‚„È¯ ÏÚˆÓÂ ‡˙ ‰˙˜„ÓÂ˙ÂÆ ‰Ú¯ÎÂ˙ÈÂ ‰‡È˘ÈÂ˙ Ï‚·È ‰˙˜„ÓÂ˙Â
ÓÂ·ÈÏÂ˙ Ï‰Ó˘Í ˘ÈÓÂ˘ ÈÚÈÏ ·‡ÒË¯Ë‚ÈÂ˙ Â·ÓÂËÈ·ˆÈ‰ Ï˘ÈÙÂ¯ Â·‡ÓÂÂ˙ ÁÈÂ·ÈÂ˙ Ï‰È˘‚Æ ‰ÁÂÏÏÂ˙
‰‚·Â‰‰  ÏÏÓÈ„‰ ·˘Ï· ‰˙ÁÈÏÈ Ó˙ÓÓ˘˙ ·ÁÂÏÏÂ˙ ÚˆÓÈ ̇Ï‰˘‚˙ ‰È˘‚ÈÌ ·˘Ï·È ‰·ÈˆÂÚ Â‰¯ÙÏ˜ÒÈ‰
˘·Ú˜·Â˙ÈÂÆ ‰ÁÂÏÏÂ˙ ·˘Ï· ‰¯ÙÏ˜ÒÈ‰ Ó‰ÂÂ‰ ·ÒÈÒ ÏÁÂÏÏÂ˙ ·ÏÓÈ„‰ ‰·‡‰Æ ˙ÏÓÈ„ÈÌ Ï‡ È˘˙Ó˘Â
·ÓÈÂÓÂÈÂ˙È‰Ì¨ ‡Ì ‰Ì ÒÙ̃ÈÌ ·‡˘¯ ÏÁÂÏÏÂ˙Ì ‰ÚˆÓÈ˙ Ï·ÈˆÂÚ ÓËÏÂ˙ ÏÓÈ„‰¨ ÂÏ‰ÙÍ∫ ˙ÏÓÈ„ÈÌ
·ÚÏÈ ÁÂÏÏÂ˙ ÚˆÓÈ˙ ‚·Â‰‰ Ï‡ ÈÂÎÏÂ ÏÓÓ˘ ‡˙ ÏÓÈ„˙Ì¨ ‡Ì ‡ÈÔ Ï‰Ì È„Ú ˘Ï ÓÈÂÓÂÈÂ˙Æ Î„È Ï˜„Ì
‰ÎÂÂ‰ ÚˆÓÈ˙ ·ÏÓÈ„‰ È˘ Ï˜„Ì ‡ÓÂÂ˙ ÁÂÏÏÂ˙ ÚˆÓÈ˙ ·„ ··„ ÚÌ ‰ÚÏ‡˙ ¯Ó˙ ‰ÓÈÂÓÂÈÂ˙ ©Î¢ı¨
±∞∞≤Schunk & Ertmer, 2000; ®Æ ‰‡ÒÙ˜ËÈÌ ‰‡Ù˜ËÈ·ÈÈÌ ≠ÓÂËÈ·ˆÈÂÈÈÌ ÓÒ·È¯ÈÌ ‰ÎÂÂ‰ ÚˆÓÈ˙
·ÏÓÈ„‰ Â·ÈˆÂÚ ‡˜„ÓÈ ©Bandura, 1993, 1997; Hackett, 1995; Zimmerman, 1995; Zimmerman,

Bandura & Pons, 1992; Zimmerman, Bonner, & Kovach, 1996: Zimmerman & Schunk,

1989®Æ

 ˙ÈÓˆÚ ˙ÂÏÏÂÁ Æµ—ÈÓ„˜‡ ÚÂˆÈ· ÈÂ·ÈÏ ÈËÈ¯˜ ÈÂÈˆ·ÈËÂÓ ·ÈÎ¯Ó 
‰˜Â¨ ‰˘ÂÏË ·˙ÁÂÌ Á˜¯ ‰ÓÂËÈ·ˆÈ‰ ‰ÈÂÌ¨ Ó˙Ó˜„ ·‡ÓÂÂ˙ ‰‡È˘ÈÂ˙ ˘Ï ‰ÏÂÓ„¨ ÎÓ¯ÎÈ· ˜¯ÈËÈ¨
‰Ó·‡ Ó‰ ÈÚ˘‰ ‡„Ì ·È„Ú Â·ÓÈÂÓÂÈÂ˙ ˘ÏÂ¨ ÂÎÍ ‰Â‡ ˜Â·Ú ‰ˆÏÁ‰ ‡Â ÎÈ˘ÏÂÔ ··È‰¢Ò ©Bandura,

1997; Pajares, 1999®Æ Ó¯ÎÈ·È ÓÂËÈ·ˆÈ‰ ‡Á¯ÈÌ¨ Î‚ÂÔ „ÈÓÂÈ ÚˆÓÈ¨ Á¯„‰¨ ‡Â Ú¯Í ÓËÏ‰¨ Ó˘ÙÈÚÈÌ
ÚÏ ˙Âˆ‡Â˙ ‡˜„ÓÈÂ˙¨ ‡Í Ï„Ú˙ ·„Â¯‰ ©Bandura, 1997®¨ ‰˘ÙÚ˙Ì ÚÏ ·ÈˆÂÚ ‡˜„ÓÈ ·‡‰ ·¯Â·‰
Ó‰¯‚˘˙ ‰·ÈËÁÂÔ¨ ˘·‰ È‚˘ ‰ÏÂÓ„ Ï·ÈˆÂÚ Ó˘ÈÓÂ˙ ‡˜„ÓÈÂ˙Æ ÏËÚ‰ ÊÂ ˘Ï ·„Â¯‰ È˘ ˙ÓÈÎ‰  ¯·‰
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·ÓÁ˜¯Æ ÁÂ˜¯ÈÌ ÓˆÈÈÈÌ¨ ˘Ó¯ÎÈ· ‡ÓÂÂ˙ ‰ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙ ·ÓÂ„ÏÈÌ ÒËËÈÒËÈÈÌ ‰ÎÂÏÏÈÌ Ó˘˙È
ÓÂËÈ·ˆÈ‰ ÂÒÙÈÌ¨ ‰Â‡ Ó˘˙‰ ‰ÓÂËÈ·ˆÈ‰ ‰ÈÁÈ„¨ ˘È˘ ÏÂ ‰˘ÙÚ‰ È˘È¯‰ ÚÏ ·ÈˆÂÚ ©Graham &

Pajares, 1999; Pajares, 1999; Pajares et al, 1999; Pajares & Johnson, 1994; Pajares, Miller

& Johnson, 1999; Pajares & Valiante, 1999; Zimmerman & Bandura,1994®Æ
ÁÂÏÏÂ˙ ÚˆÓÈ˙ ‰È‡ Ó·‡ Ú˜·È ÈÂ˙¯ ˘Ï ‰˙‰‚Â˙ ‡˜„ÓÈ˙ ÓÎÏ ˘‡¯ ‚Â¯ÓÈ ‰ÓÂËÈ·ˆÈ‰ ©Bong &

Clark, 1999; Graham & Weiner, 1996; Pajares, 1996, 1997; Pajares & Schunk, 1999; Pintrich
& Schunk, 1996; Schunk, 1989, 1991; Spenser, Cole, Dupree, Glymph & Pierre,1993;

Stajkovic & Luthans,1998®Æ ‰Ò·¯ ‰ÁÂ˜¯ÈÌ ÏÎÂÁ ‰È·ÂÈ ˘Ï Ó¯ÎÈ· Ê‰ ‰Â‡ ‰ÒÙˆÈÙÈÂ˙ ˘ÏÂ∫ ÎÎÏ
˘‡ÓÂÂ˙ ÓÂÚ¯ÎÂ˙ ·‡ÂÙÔ ÒÙˆÈÙÈ ÈÂ˙¯ Ï˙ÁÂÌ¨ ·ÓÈÂÁ„ Î˘‰Ô ÓÂÚ¯ÎÂ˙ ·‡ÂÙÔ ÒÙˆÈÙÈ ÏÓ˘ÈÓ‰¨ ÚÂÏ‰
ÈÎÂÏ˙ ‰È·ÂÈ ˘Ï ‰·ÈˆÂÚÆ ÂÏ‰ÙÍ¨ Î˘‡ÓÂÂ˙ ‡È˘ÈÂ˙ Ó˙ÈÈÁÒÂ˙ Ï˙ÁÂÌ ·‡ÂÙÔ ‚ÏÂ·ÏÈ¨ ‰„·¯ ÙÂ‚Ì
·ÈÎÂÏ˙ ‰È·ÂÈ ˘Ï ‰·ÈˆÂÚ  ©Bandura, 1997; Bong & Clark, 1999; Graham & Weiner, 1996;

Pajares, 1996, 1997; Pajares & Miller, 1994; Pajares & Schunk, 1999; Schunk, 1989, 1991;

Zimmerman, Bonner & Kovach, 1996 ®Æ
Ï‚·È Á¯„ ̇Ó·ÁÔ ̈È˘Ô ¯‡ÈÂ ̇ÏÎÍ ˘·ÈˆÂÚ ˘Ï ÏÂÓ„ÈÌ ·Óˆ·ÈÌ ‡˜„ÓÈÈÌ Ó‡ÈÈÓÈÌ ˙ÏÂÈ ÈÂ˙ ̄·‡ÓÂÂ˙
ÁÂÏÏÂ˙ Ó‡˘¯ ·Á¯„‰ ©Meece, Wigfield & Eccles, 1990; Randhawa, Beamer & Lundberg,

1993; Siegel, Galassi & Ware, 1985®Æ ÓÓˆ‡ÈÌ ‡Ï‰ ÓÁÊ˜ÈÌ ‡ ̇‰ÓÏˆÂ ̇·„Â¯‰ ̈˘ÓÁÎÈÌ ˆ¯ÈÎÈÌ
Ï‰˙Ó˜„ ·˜„ÂÌ ‡ÓÂÂ˙ ÁÂÏÏÂ˙ ÈÂ˙¯ Ó‡˘¯ ·„‡‚‰ ÏË¯Ï Á¯„‰ ·È˙≠ÒÙ¯È˙ (Bandura, 1993)Æ
‡ÓÂÂ˙ ÁÂÏÏÂ˙ Ó˘ÙÈÚÂ˙ ÚÏ ‰ÎÂÂ‰ ÚˆÓÈ˙ ·ÏÓÈ„‰ ·˘˙È „¯ÎÈÌ∫
Æ·‡ÓˆÚÂ˙ ˙‰ÏÈÎÈÌ ˜Â‚ÈËÈ·ÈÈÌ Â˙‰ÏÈÎÈÌ ÓË‰≠˜Â‚ÈËÈ·ÈÈÌ ˘Ï ÒÏ˜ˆÈ‰ Â‰ÎÂÂ‰ ‡È˘È˙Æ
Æ·‡ÓˆÚÂ˙ ˙‰ÏÈÎÈÌ ‡Ù˜ËÈ·ÈÈÌ  ÓÂËÈ·ˆÈÂÈÈÌÆ
‰˙‰ÏÈÎÈÌ ‰ÏÏÂ ÙÂÚÏÈÌ ·‡ÂÙÔ Ó˘ÂÏ· ·‰˙Ù˙ÁÂ˙ ÈÎÂÏ˙ ‰ÏÂÓ„ ÏÎÂÂÔ ‡˙ ÙÚÈÏÂ˙Â ‰‡ÈËÏ˜ËÂ‡ÏÈ˙¨
Ï‰Ï Ó˘‡·ÈÌ ÂÏ·ÁÂ¯ ˙‰ÏÈÎÈÌ ÂÒ·È·Â˙ ÏÓÈ„‰ © Bandura, 1995, 1997; Pintrich & DeGroot,

1990; Schunk, 1985; Schunk & Zimmerman, 1998; Zimmerman, Bandura & Pons, 1992®Æ

 
Ï‰ÏÔ ÙÈ¯ÂË ‰˘ÙÚÂ˙È‰ ·‰˜˘¯ Ê‰∫

ÏÚ ‰ÚÙ˘‰ 
·˜·‚ ˙ÈÓˆÚ ˙ÂÏÏÂÁ ÆÂÊ ÏÚ ÂÊ ˙ÂÚÈÙ˘Ó ˙ÈÓˆÚ ˙ÂÏÏÂÁÂ ˙Â¯ËÓ ˙ÚÈ·ÂÓ ‰‰Â·˜Ï ‰ÏÈ˙ÚÈ

·‚ ˙Â¯ËÓ‚˙‡ÓÂ ˙Â‰Â·ÂÓ ‰¯ËÓ ˙‚˘‰Â ¨˙Â¯·‚ ˙ÂÏÏÂÁ ˙ÂÓ‡Ï ‰ÏÈ© Æ¯˙ÂÈ ‰‰ÂBandura,
1986, 1986a; Bandura & Schunk, 1981;Bandura & Wood, 1989; Kavanagh, 1983.
Kazdin, 1978; Lent & Hackett, 1987; Meyer, 1987; Pajares, Britner & Valiante,
1999; Pajares & Schunk, 1999; Schunk, 1991; Schunk & Zimmerman, 1998;

Zimmerman, 1990, 1994; Zimmerman & Bandura, 1994; Zimmerman, Bandura
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& Pons, 1992Æ®
 ÏÚ ‰ÚÙ˘‰Â ·ÂÓ‰ ‚˘È‰Ï ˙ÂÏÈ·‚ ÌÈÆÌÈ‰Â

·‚ ˙ÈÓˆÚ ˙ÂÏÏÂÁ ˙Î¯Ú‰ ÈÏÚ·˘Ó˙˘‰ÏÂ ÌÈÏÂ˘ÎÓ ÏÂÓ ˙ÂÂ¯˙Ù ˘ÙÁÏ ÌÈËÂ ‰‰Â
‚Ë¯ËÒ‡· ˙ÂÈËÈÏ‡ ˙ÂÈ©Bandura, 1997; Schunk, 1989; Zimmerman, 1995;

Zimmerman & Pons, 1990‚È· ®˙ÂÊÂ‚‡È„Ï ÌÈËÂ‰ ¨‰ÎÂÓ ˙ÈÓˆÚ ˙ÂÏÏÂÁ ÈÏÚ· „Â
© ˙ÂÈÚ· ¯Â˙È‡Ï ÌÂ˜Ó· ˙ÂÈ˘È‡Bandura, 1977b; Bandura & Schunk, 1981; Bandura

& Wood, 1989Æ®
 ÏÚ ‰ÚÙ˘‰

·‚ ˙ÈÓˆÚ‰ ˙ÂÏÏÂÁ‰˘ ÏÎÎ·‚ ˙ÈÓˆÚ‰ ‰Î¯Ú‰‰ ¨¯˙ÂÈ ‰‰Â ¯˙ÂÈ ‰‰Â©Bandura, 1986,
1991a; Bereiter & Scardamalia, 1987; Bouffard, Parent & Larivee, 1991; Wason,
1980; Zimmerman, 1990; Zimmerman & Bandura, 1994; Zimmerman & Martinez-

Ponz, 1990Æ®
ÏÚ ‰ÚÙ˘‰Æ

· ÌÈ˘‡˘Î·ˆÓÏ ÒÎÈ‰Ï ÌÈ¯ÁÂÏÎÎ È¯‰ ¨‰ÁÏˆ‰· ˙ÂÏÈÚÙ Úˆ·Ï ÌÈÙˆÓ Ì‰ Ì‰·˘ ¨ÌÈ
·‚ ˙ÈÓˆÚ‰ ˙ÂÏÏÂÁ‰˘·ˆÓÏ ÌÈ˘‡  ÌÈÒÎ ¨¯˙ÂÈ ‰‰Â·Î¯ÂÓ ÌÈÌÈÊÈÚÓ Ì‰ Â‡ ¨¯˙ÂÈ ÌÈ

·ˆÓÏ ÒÎÈ‰Ï‚˙‡Ó ÌÈ· ˙ÂÏÈÚÙ Ì‰Ó ÌÈ˘¯Â„‰ ¨¯˙ÂÈ ÌÈ¯·‚ ‰Ó¯© ¯˙ÂÈ ‰‰ÂBandura,
1986, 1997; Barone & Maddux & Snyder, 1997; Brown & Lent, 1996; Hackett,
1995; Pajares & Schunk, 1999; Schunk, 1997; Zimmerman, 1995; Zeldin & Pajares,

1999¨®
 ÏÚ ‰ÚÙ˘‰© Bandura, 1986, 1991a; Zimmerman, 1990, 1994, 1995;

Zimmerman & Bandura, 1994; Zimmerman & Martinez-Ponz, 1990Æ®
  ÏÚ ‰ÚÙ˘‰ © Bandura, 1986; Pajares

& Schunk, 1999; Pintrich & DeGroot, 1990; Schunk & Swartz, 1991; Schunk &
Zimmerman, 1998; Zimmerman, 1990, 1994; Zimmerman, Bandura & Martinez

Pons, 1992; Zimmerman & Pons, 1990Æ®

© Bandura, 1982b, 1986, 1997; Bandura & Cervone, 1983; Brown & Inouye, 1978;
Pintrich & DeGroot, 1990; Pons, 1996; Schunk, 1984b, 1995; Zimmerman, 1986,

1995®∫
Ï‰ÏÔ ÙÈ¯ÂË ‰˘ÙÚÂ˙È‰ ·‰˜˘¯ Ê‰∫

 ÏÚ ‰ÚÙ˘‰© rate ÏÚÂ ® ©Bandura,

1986, 1997; Bandura & Schunk, 1981; Lent,Brown & Larkin, 1986; Pajares &
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Schunk, 1999; Schunk, 1981, 1989a, 1989b, Zeldin & Pajares, 1999; Zimmerman

Bandura & Martinez-Ponz, 1992;  ·‚ ˙È˘È‡ ˙ÂÏÏÂÁ ÈÏÚ· Æ®¯˙ÂÈ ÌÈÈÒÁ ˙ÈÒÁÈ ‰‰Â
·È˘ ÈÙ··Ï ÌÈÏÂÎÈ‰ ¨˙ÈÓˆÚ ‰ÂÂÎ‰· ÌÈ˘Â· ¯ÚÙÓ ÚÂ· ÔÈ·Ï Ì‰ÈÚÂˆÈ·Èˆ‰˘ ˙Â¯ËÓ‰ ÔÈÂ
ÆÌÓˆÚÏ

 ÏÚ ‰ÚÙ˘‰‚Î  ˘Â‡ÈÈ Â‡ ‰„¯Á ¨ıÁÏ ÔÂ(Bandura, 1993, 1997)˙ÂÂÓ‡˘Î Æ
·‚ ˙ÂÏÏÂÁ‰ÒÂÎÓ ¨˙ÂÎÂÓ Ô‰˘ÎÂ ¨‰ÓÈ˘Ó‰ ˙Â˘È¯„Ï „ÓÂÏ‰ Ï˘ ·Ï‰ ˙ÓÂ˘˙ ˙ÈÙÂÓ ¨˙Â‰Â

© ÂÈ˙ÂÂÏ˘ÈÎ ÍÂ˙·Â ÂÓˆÚ ÍÂ˙· „ÓÂÏ‰Bandura, 1986; Pajares & Miller, 1994; Pajares

& Schunk, 1999; Zeldin & Pajares, 1999Æ®
 ÏÚ ‰ÚÙ˘‰resilience·Á ·ÒÂ ÌÈÈ˘È‡ ¨ÌÈÈÓ„˜‡ ¨ÌÈÈ˙¯ÌÈÈ˙·È

©Chambliss, 1999; Saarni, 1999; Wang, Haertel & Walberg, 1998; Zeldin & Pajares,

1999Æ®
·‰ ÌÈÂÈÙ‡‰· ÌÈËÏÂ·‚ ‰Ó¯ Ì‰ ‰„ÈÓÚ ¯˘ÂÎ Ï˘ ¯˙ÂÈ·¯ÂÚÓ Ï˘ ‰‰Â‰ËÈÏ˘ ˙˘‚¯‰Â ˙Â

‰„ÈÓÚ ÁÂÎÂ ˙ÈÓˆÚ ˙ÂÏÏÂÁ Æ‰„ÈÓÚ ÁÂÎ ˙Â˜ÊÁÓ ˙ÂÏÏÂÁ ˙ÂÂÓ‡ Æ˘Á¯˙Ó‰ ÏÚ ˙È˘È‡
© Û˙Â˘Ó· ÌÈÏÚÂÙPajares & Schunk, 1999; Saarni, 1999Æ®

  © Lent, Brown & Larkin, 1986; Lent, Lopez,

Bieschke & Socall, 1991; Pajares & Schunk, 1999Æ®
 ·ÂˆÈÚ ÏÚ ‰ÚÙ˘‰ (Collins, 1982)ª˙ÈÓˆÚ ˙ÂÏÏÂÁ ˙ÒÈÙ˙ ÈÏÚ· 

·‚˙ÈÓˆÚ ˙ÂÏÏÂÁ ˙ÒÈÙ˙ ÈÏÚ· ÂÏÈ‡Â ¨ıÓ‡Ó ˙Ú˜˘‰ ¯ÒÂÁÏ Ì‰È˙ÂÂÏ˘ÈÎ ˙‡ ÌÈÒÁÈÈÓ ‰‰Â
 ˙ÏÂÎÈ ¯ÒÂÁÏ Ì‰È˙ÂÂÏ˘ÈÎ ˙‡ ÌÈÒÁÈÈÓ ‰ÎÂÓ(Bandura, 1986; Pajares & Schunk,

1999)Æ

 ‰‰Â·‚ ˙ÈÓˆÚ ˙ÂÏÏÂÁÏ—ÚÂˆÈ·Â ÌÈ‚˘È‰ ÏÚ Ë˜Ù‡ 

ÁÂÏÏÂ˙ ‚·Â‰‰ Ó·‡‰ ‰ˆÏÁ‰ ‡˜„ÓÈ˙ ©Collins, 1982; Hackett, 1995; Halpin, MacGuire &
Good, 1999; Lent, Brown & Larkin, 1986; Martinez-Ponz, 1996; Pajares & Schunk, 1999;
Pajares & Valiante, 1999; Randhawa, Beamer & Lundberg, 1993; Schunk, 1981, 1983a,
1983b, 1985, 1987, 1989, 1991, Schunk & Rice, 1984; Zeldin & Pajares, 1999; Zimmerman,

1995;ª Î¢ı¨ ±∞∞≤®Æ
˘˜ ©Schunk, 1981® Á˜¯ ˜˘¯ ·ÈÔ ÁÂÏÏÂ˙ ÚˆÓÈ˙ Ï·ÈÔ ˘ÏÂ˘‰ ÒÂ‚È ‰È˘‚ÈÌ∫
‡Æ·ÓÈÂÓÂÈÂ˙ ˜Â‚ÈËÈ·ÈÂ˙ ·ÒÈÒÈÂ˙¨
·Æ··ÈˆÂÚ ·Ú·Â„Â˙ ˜Â¯Ò ‡˜„ÓÈ¨
‚Æ·Ó·ÁÈ ‰È˘‚ÈÌ ÒË„¯ËÈÌÆ
‡ÓÂÂ˙ ÁÂÏÏÂ˙ ÚˆÓÈ˙ ‰˘ÙÈÚÂ ÚÏ ˘ÏÂ˘˙ÌÆ ÎÎÏ ˘ÚÂˆÓ˙ ‡ÓÂÂ˙ ‰ÁÂÏÏÂ˙ ‰È‡ ‚·Â‰‰¨ È˘ ÒÈÎÂÈ¨
˘‰ÙÚÈÏÂ ̇˘‡„Ì ·Á ̄·‰ ̈˙˙·ˆÚ ·‰ˆÏÁ‰ ¯·‰ ÈÂ˙ ̄©Bandura, 1997; Bouffard, Parent & Larivee',
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1991; Lent, Brown & Hackett, 1994; Meece, Wigfield & Eccles, 1990; Zimmerman, Bandura

& Pons, 1992®Æ

˙È·ÈË˜ÏÂ˜ ˙ÂÏÏÂÁÂ ˙ÈÚÂˆ˜Ó ˙ÈÓˆÚ ˙ÂÏÏÂÁ Æ∂
‰Ú·Â„‰ ‰ÓÁ˜¯È˙ ·Â˘‡ ‡ÓÂÂ˙ ‰ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙ ·˙ÁÂÌ ‰ÙÒÈÎÂÏÂ‚È‰ ‰ÁÈÂÎÈ˙ Ó˙Ù˙Á˙ Ï˘È
˙ÁÂÓÈÌ ÂÒÙÈÌ∫ÁÂÏÏÂ˙ Ó˜ˆÂÚÈ˙ ˘Ï ÓÂ¯‰  ÁÂÏÏÂ˙ ˜ÂÏ˜ËÈ·È˙ ˘Ï ‡¯‚ÂÔ ‡Â ˘Ï ÓÂÒ„ ©·È˙≠
ÒÙ¯¨ ÓÎÏÏ‰ Ï‰Î˘¯˙ ÓÂ¯ÈÌ®∫
ÁÂÏÏÂ˙ Ó˜ˆÂÚÈ˙ ˘Ï ÓÂ¯‰ ©Professional Self-Efficacy®¨ ÓÂ‚„¯˙ Î¢‡ÓÂ‰ ·ÈÎÂÏ˙ ‰Ó˜ˆÂÚÈ˙ ˘Ï
ÓÂ¯‰ Ï‰˘ÙÈÚ ÚÏ ‰˙‰‚Â˙ ÏÓÈ„‰ ˘Ï ˙ÏÓÈ„ÈÂ ÂÚÏ ·ÈˆÂÚÈ‰ÌÆ Ï‚̄ÂÌ Ï˘ÈÂÈÈÌ ÂÏ˘ÏÂË ·˙‰ÏÈÎÈÌ
ÁÈÂÎÈÈÌ¢ ©Guskey & Passaro, 1994. p. 628®Æ ÓÁ˜¯ÈÌ ‰¯‡Â ̈˘ÓÂ¯ÈÌ ·ÚÏÈ ‡ÓÂÂ ̇ÁÂÏÏÂ ̇ Ó˜ˆÂÚÈ˙
‚·Â‰‰ ‰Ì ‡Ï‰ ‰ÂËÈÌ Ï‰ˆÏÈÁ Ï·ˆÚ Ê‡˙ ËÂ· ÈÂ˙¯¨ ÏÊÎÂ˙ ·ÙÂÙÂÏ¯ÈÂ˙ ‚·Â‰‰ ÈÂ˙¯ Óˆ„ ˙ÏÓÈ„È‰Ì
ÂÏ‰ÈÂ˙ ÓÚÂ¯·ÈÌ ·ÙÚÈÏÂÈÂ˙ ˙ÏÓÈ„È‰Ì¨ ÈÂ˙¯ ÓÓÂ¯ÈÌ ·ÚÏÈ ‡ÓÂÂ˙ ÁÂÏÏÂ˙ Ó˜ˆÂÚÈ˙ ÓÂÎ‰ ÈÂ˙¯
©Bandura, 1997®Æ ‰ˆ·˙ ‰ÓË¯Â˙ ‰Ó˜ˆÂÚÈÂ˙ ÓÂ˘ÙÚ˙ Ó¯Ó˙ ‰ÁÂÏÏÂ˙ ‰Ó˜ˆÂÚÈ˙ ˘Ï ‰ÓÂ¯‰∫ ÎÎÏ
˘¯Ó˙ ÁÂÏÏÂ˙ ÊÂ ‚·Â‰‰ ÈÂ˙¯¨ ÎÔ  ‚·Â‰Â˙ ÈÂ˙¯ ‰ÓË¯Â˙¨ ˘‰ÓÂ¯‰ ÓˆÈ· ÏÚˆÓÂ ©Bandura, 1993®Æ
Óˆ‡‰ ‰ÏÈÓ‰ ·ÈÔ ‡ÓÂÂ ̇‰ÁÂÏÏÂ ̇‰Ó˜ˆÂÚÈ ̇˘Ï ÓÂ¯‰ Ï·ÈÔ ‰ÓÂËÈ·ˆÈ‰ ˘Ï ‰ÏÂÓ„ÈÌ Ï·ÈˆÂÚ Ó˘ÈÓÂ˙
Â‰È˘‚È‰ÌÆ ‡ˆÏ ÓÂ¯ÈÌ ·ÚÏÈ ‡ÓÂÂ˙ ÁÂÏÏÂ˙ ‚·Â‰Â˙ È˘ ‡˜ÏÈÌ ÎÈ˙‰¨ ‰Ó‡ÂÙÈÈÔ ·‡˙‚̄ ‡ÈËÏ˜ËÂ‡ÏÈ
ÂÓÏÂÂ‰ ·˙ÓÈÎ‰ ¯‚˘È ̇ÂÚÈ„Â„ ̈‰„¯Â˘ÈÌ Ï‰˙ÓÂ„„Â ̇ÚÌ ‡˙‚¯ÈÌ Ï‰˘‚ ̇ÓˆÂÈÈÂ ̇‡˜„ÓÈ ̇ÂÓÂËÈ·ˆÈ‰
‚·Â‰‰ Ï·ÈˆÂÚ Ó˘ÈÓÂ˙Æ ˙Âˆ‡ ̇‡˜ÏÈÌ ÎÈ˙‰ ÎÊ‰ ‰È‡ ¯Ó˙ Á˘È·‰ ‚·Â‰‰ ÈÂ˙¯ ·‰˘ÂÂ‡‰ ÏÎÈ˙Â˙¨ ‡˘¯
ÓˆÂÈÈÌ ·‰Ô ÓÂ¯ÈÌ ·ÚÏÈ ‡ÓÂÂ˙ ÁÂÏÏÂ˙ ÓÂÎÂ˙ ÈÂ˙¯Æ ©Î¢ı¨ ±∞∞≤ª Tschannen-Moran, Woolfolk

Hoy & Hoy, 1998®Æ ÓÎ‡Ô È˙Ô Ï‰·ÈÔ¨ ˘È˘ ˜Â„Ì ÎÏ ÏËÙÁ ‡ÓÂÂ˙ ÁÂÏÏÂ˙ ÚˆÓÈ˙ ÂÓ˜ˆÂÚÈ˙ ˘Ï
ÓÂ¯ÈÌ¨ Î„È ˘È‰ÈÂ Ï‰Ì ÎÂÁÂ˙ ÓÂËÈ·ˆÈÂÈÈÌ ÏËÙÁ Ê‡˙ ‡ˆÏ ˙ÏÓÈ„È‰Ì¨ Â¯˜ ‡Á¯≠ÎÍ Ï„¯Â˘ Ó‰Ì
ÏÙ˙Á Ê‡˙ ‡ˆÏ ˙ÏÓÈ„È‰ÌÆ
ÁÂÏÏÂ˙ ˜ÂÏ˜ËÈ·È˙ ˘Ï ‡È¯‚ÂÔ ‡Â ˘Ï ÓÂÒ„ ©·È˙≠ÒÙ¯¨ ÓÎÏÏ‰ Ï‰Î˘¯˙ ÓÂ¯ÈÌ® ÓÂ‚„¯˙ Î‡ÓÂ‰ ˘Ï
˜·Âˆ˙ ‡˘ÈÌ ·ÈÎÂÏ˙Ì Î˜·Âˆ‰ ‡Â Î‡¯‚ÂÔ Ï‰ÂˆÈ‡ ÏÙÂÚÏ ÙÚÂÏÂ˙¨ ‰„¯˘Â˙ Î„È ÏÓÓ˘ ¯ÓÂ˙ ˘ÂÂ˙
˘Ï Ó˘ÈÓÂ˙ ©Bandura, 1997®Æ ‰ÁÂÏÏÂ˙ ‰˜ÂÏ˜ËÈ·È˙ Ó˙Ó˜„˙ ·ÈÎÂÏ˙ ‰‡ÂÙ¯ËÈ·È˙ ˘Ï ‰˜·Âˆ‰
ÏÙÚÂÏÆ ÁÂÏÏÂ˙ ˜ÂÏ˜ËÈ·È˙ Ó˙ÈÈÁÒ˙ Ï¯Ó˙ ˙Ù˜Â„ ˘Â‰ ÓÊÂ ˘Ï ÁÂÏÏÂ˙ ÚˆÓÈ˙ ˘Ï ÎÏ Ù¯Ë ·˜·Âˆ‰

 ‰ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙ ‡Â ‰Ó˜ˆÂÚÈ˙ ˘Ï ÎÏ ‰Ù¯ËÈÌ ÈÁ„Æ ÊÂ‰È ÁÂÏÏÂ˙¨ ˘‰˙˜·Ï‰ ˙ÂÍ Î„È
‡ÈË¯‡˜ˆÈ‰ ˘Ï ˙‰ÏÈÎÈ Á˘È·‰ ‚·Â‰ÈÌ Ï‡Á¯ ÊÈÎÂÍ ÂÚÈ„ÂÔ ˘Ï ‰ÁÂÏÏÂ˙ ‰ÚˆÓÈ˙ Â‰Ó˜ˆÂÚÈ˙ ˘Ï ÎÏ
‰Ù¯ËÈÌ ·˜·Âˆ‰ ·‡ÂÙÔ Ó˘Â˙ÛÆ ÊÂ‰È ˙¯ÎÂ· ̇Á„˘‰Æ ‡ÓÂÂ ̇˘Ï ‡˘ÈÌ ·ÁÂÏÏÂ ̇‰˜ÂÏ˜ËÈ·È ̇Ó˘ÙÈÚÂ˙
ÚÏ ÁÈÙÂ˘ ‰ÓË¯Â˙ Ï‰˘‚‰¨ ÚÏ È‰ÂÏ Ó˜Â¯Â˙ ‰È„Ú ˘Ï‰Ì¨ ÚÏ ˙ÎÂÔ ‡ÒË¯Ë‚ÈÂ˙ ˘Ï‰Ì¨ ÚÏ ÓÈ„˙
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ÌÂÎÈÒÏ

‡Á˙ ÓÓË¯Â˙ ‰ÁÈÂÍ¨ ÎÙÈ ˘ÚÂÏ‰ ÓÒ˜È¯‰ ÊÂ¨ ‰È‡ ËÈÙÂÁ ÁÂÏÏÂ˙ ÚˆÓÈ˙¨ Ï‡ ¯˜ ·˘Ï ‰ÈÂ˙‰ ·ÚÏ˙
ÙÂËˆÈ‡Ï Ï‰Ú·¯‰¨ ‡Ï‡ ‚Ì ·‚ÏÏ ‰‡Ù˜Ë ˘È˘ Ï‰ ÚÏ ‰ÎÂÂ‰ ÚˆÓÈ˙ ·ÏÓÈ„‰ ÂÚÏ ‰È˘‚ÈÌÆ ÏÁÂÏÏÂ˙
‰Ó˜ˆÂÚÈ ̇ÂÏÁÂÏÏÂ ̇‰˜ÂÏ˜ËÈ·È ̇È ̆Ó˜Â¯Â ̇‡ÈÙÂ¯ÓˆÈ‰ „ÂÓÈÌ ÏÓ˜Â¯Â ̇‰‡ÈÙÂ¯ÓˆÈ‰ ˘Ï ‰ÁÂÏÏÂ˙
‰ÚˆÓÈ˙∫ È˘ Ï‰Ô ˙Ù˜È„ÈÌ „ÂÓÈÌ¨ Â‰Ô ÙÂÚÏÂ ̇·‡Â˙Â ‡ÂÙÔÆ ÈÒÈÂÔ Ï‰˘ÙÈÚ ÚÏ ‡ÓÂÂ˙ ÁÂÏÏÂ ̇ÚˆÓÈ˙
˘Ï ÏÂÓ„ÈÌ ‰Â‡ ‡˙‚ ̄ÏÙ¯ÁÈ ‰Â¯‡‰ ̈ÏÓÂ¯ÈÌ ÂÏÓÂ¯È ÓÂ¯ÈÌÆ ‰ÈÒÈÂÔ Ï‰ÚÏÂ ̇‡ÓÂÂ ̇ÁÂÏÏÂ ̇Ó˜ˆÂÚÈÈÌ
˘Ï ÓÂ¯ÈÌ ÂÓÂ¯È≠ÓÂ¯ÈÌ ‰Â‡ ‡˙‚ ̄ÏÎÏ ‰ÚÂÒ˜ÈÌ ·ÁÈÂÍ ̈Â‰ÈÒÈÂÔ Ï‰˘ÙÈÚ ÚÏ ÁÂÏÏÂ ̇˜ÂÏ˜ËÈ·È ̇˘Ï
ÓÂÒ„ ÁÈÂÎÈ È‰È‰ ‡˙‚̄ Ï˜È„ÂÓÂ ÂÏ‰˙Ù˙ÁÂ˙Â ·ÎÈÂÂÔ ˘Ï ÈÎÂÏ˙ ‰˙¯ÂÓ‰ ‰‡˜„ÓÈ˙ ˘ÏÂ Ï˜‰ÈÏÈÈ‰
‰ÏÂÓ„˙ ·ÎÏÏÆ

Ó‡Ó¯ Ê‰ ‰Â‡ ‰˜„Ó‰ ÏÚ·Â„˙ ÓÁ˜¯ ‰Ú¯Î˙ ·ÓÎÏÏ‰ ·ÁÂÏÏÂ˙ ·˙ÁÂÌ ¯ÎÈ˘˙ ˘Ù‰ Ê¯‰Æ

˙Â¯Â˜Ó ˙ÓÈ˘¯
·È¯·ÂÈÌ¨ Óß ©∑ππ±®Æ  ‡ÂÈ·¯ÒÈË˙ ˙Ï≠‡·È·¨ ¯ÓÂ˙Æ
Î¢ı¨ ˘ß ©±∞∞≤®Æ 

 ÁÈ·Â¯ Ï˘Ì ˜·Ï˙ ˙Â‡¯ „Â˜ËÂ¯Æ ‡ÂÈ·¯ÒÈË˙ ˙Ï≠‡·È·Æ
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